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Netaji Subhas Open University

From the Vice-Chancellor's Desk

Dear Students, from this Academic Session (2015-17) the Curriculum and Course
Structure of B. Ed.- Special Education have been thoroughly revised as per the
stipulations which featured in the Memorandum of Understanding (MoU) between the
Rehabilitation Council of India (RCI) and the National Council for Teacher Education
(NCTE). The newly designed course structure and syllabus is comprehensive and
futuristic has, therefore, been contextualized and adopted by NSOU from the present
academic session, following the directives of the aforesaid national statutory authorities.

Consequent upon the introduction of new syllabus the revision of Self Instructional
Material (SIM) becomes imperative. The new syllabus was circulated by RCI for
introduction in the month of June, 2015 while the new session begins in the month of
July. So the difficulties of preparing the SIMs within such a short time can easily be
understood. However, the School of Education of NSOU took up the challenge and put
the best minds together in preparing SIM without compromising the standard and quality
of such an academic package. It required many rigorous steps before printing and
circulation of the entire academic package to our dear learners. Every intervening step
was meticulously and methodically followed for ensuring quality in such a time bound
manner.

The SIMs are prepared by eminent subject experts and edited by the senior members
of the faculty specializing in the discipline concerned. Printing of the SIMs has been
done with utmost care and attention. Students are the primary beneficiaries of these
materials so developed. Therefore, you must go through the contents seriously and
take your queries, if any, to the Counselors during Personal Contact Programs (PCPs)
for clarifications. In comparison to F2F mode, the onus is on the learners in the ODL
mode. So please change your mind accordingly and shrug off your old mindset of
teacher dependence and spoon feeding habits immediately.



I would further urge you to go for other Open Educational Resources (OERs) -
available on websites, for better understanding and gaining comprehensive mastery
over the subject. From this year NSOU is also providing ICT enabled support services
to the students enrolled under this University. So, in addition to the printed SIMs, the
e-contents are also provided to the students to facilitate the usage and ensure more
flexibility at the user end. The other ICT based support systems will be there for the
benefit of the learners.

So please make the most of it and do your best in the examinations. However, any
suggestion or constructive criticism regarding the SIMs and its improvement is welcome.
1 must acknowledge the contribution of all the content writers, editors and background
minds at the SoE, NSOU for their respective efforts, expertise and hard work in producing

the SIMs within a very short time.

Professor (Dr.) Subha Sankar Sarkar
Vice-Chancellor, NSOU
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Cameron, Lynne–Teaching Languages to young Learner–Cambridge University Press-

2001.

Taba Hilda–Curriculum Development, Theory and Praction–New York-1962.

Hudson W.H. –An Introduction to the study of Literature–London-1961

Rohli A.L–The Techniques of Teaching English. Dhanapati Rai & Sons, Jullunder, Delhi,

1978.
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(Unit Planning)



34



35

(Blue Print)

(according to revised Bloom's Texonomy), 
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(Objective) (Content) (Teaching Method)

(Ecaluation),
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(Level of Maturity)
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(graded) ‘Framing of New

syllabus – guidelines.Stage–I Bifurcantion Principle’

‘‘I. The bifurcated principle should be based on the fundamental concept of
graded Secondary Syllabus. Only limited essential topics from IX may be in-
cluded in class X as revision topics.’’

�
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(Unit Planning)

(Skilled Work)

(Planning of teaching)

(Curruculum Planning),

(Unit Planning), (Lesson Planning)

Curriculum Planning

(Unit Planning)

‘‘Unit of work is always planned for a longer period of time than its single class session–
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Rivlin’’. 

A unit of work includes the subject matter and the experiences pupil have during a given

segment of a school year, provided all of these have a common core on onceness about them–

Rivlin

(Theme)

(Subject Centred Unit Planning),

(Learner Centred Unit Planning)
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(Theme Type Unit Planning), (Co-related

Type Unit Planning), (Problem Type Unit Planning)

(Project)

(Group Project Unit)

(Life Situation Unit Planning

(N.C.E.R.T)
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(Lesson Plan)

‘‘Lesson Plan is the title given to a statement of the achievements to be realised and the specific

means by which these are to be attained as a result of the activities engaged in, during the period

the class spends with the teacher’’–‘‘Progressive methods of Teaching in Secondary Schools’’.

N.L. Bossing

Rayburn ‘Lessons must

be prefared for there is nothing so fatal to a teachers' progress as unpreparedness.’

Lesson
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Evaluation

Taxonomy of educational objective (1856) (Cognitive Domain)

Karathwhole (affective domain 1964) 

Harrow (Psychomotro Domain 1972)

(According to revised Bloom's Taxonomy).

Creation Evaluation

Evalution Synthesis

Analyzing Analysis

Applying Application

Understanding Comprehension

Remembering Knowledge

�

Lonin Anderson

Tax-

onomy

Level

Noun Verb

(New Version) (Old Version)
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� (Open ended question)
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(Cumulative Record Card)
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Taxonomic Table
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Taba Hilda – Curriculum Development, Theory and Practice, Harcourt Brace, Jovanorich,

New York-1962.

Zalis, Robert. S. Curriculum Principles and Foundations. Thomas, Y. Crowell Company,

New York, 1976.

Stephens, J. M. Handbook of Classroom Learning, New York : Holt, 1965.

Cameron, Lynne, ‘‘Teaching Languages to Young Learner’’ Canbridge University Press,

2001.
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(Learning to Know)

(Learning to do)

(Learning to live together)

(Learning to be)

(Being to transform one self & Society)

(language environment) 
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‘A clear distinction must be made between listening and hearing. When we listen,

we pay conscious attention to what is being said. A good listener learns a language

quickly and efficiently. So it is very important to think of techniques which will enable

learners to listen better and more efficiently.’ – Geeta Nagraj (2008)
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[ ]



90

(Top Down Strategy) (Bottom Up Strategy)
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Given the importance of listening in language learning and teaching, it is essential

for language teachers to help their students become effective listeners.

[The NCLRC, Washington, DC, 2004]
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[ ]

[ ]
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(Audibility)

(Clarity)

(Effectiveness)

(Ease)

(Elocution)

(Fluency)

(Elegance)
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Areas of Speaking Skill

Mechanics Functions Social and Cultural rules and norms

[

]

[

]

[

]
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(Subject Oriented) 

(Form Oriented) 

“Speaking activities are probably the most demanding for students and teachers in
terms of the affective factors involved. Trying to produce language in front of other
students can generate high level of anxiety. Students may feel that they are presenting
themselves at a much lower level of cognitive ability than they really possess....”

[Tricia Hedge / 2008]

[ ] 

(Task) 



97



98

Goodman (1967) 

‘Psycholinguistic Guessing Game’

“From this Perspective, reading can be seen as a kind of dialogue between the

reader and the text or even between the reader and the author.” (Widdowson/1979)
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Top Down Strategy  Bottom Up Strategy) 

(Gathering Skills)

(Storing Skills)

(Retrieval Skills)
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(Task) 
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“Writing is the result of employing strategies to manage the composing process,

which is one of gradually developing a text. It involves a number of activities : setting

goals, generating ideas, organizing information, selecting appropriate language, mak-

ing a draft, reading and renewing it,, them revising and editing. It is a complex process

which is neither easy nor spontaneous....”

[Tricia Hedge / 2008]
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Contents

Syntax

The Writing Process

AudienceWord Choice

Organisation

Mechanics

Grammar
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(Legibility)

(Rapidity) 

(Uniformity, Spacing)

(Transcription) 

(Task) 
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Brown Wragg (1993) ‘‘what
makes questioning such a useful but complex skill is that it can be used in a number
of different ways, ranging from a simple and quick check that a particular pupil has
been paying attention, to an intergral part of developing a dialogue and genuine
discussion with a pupil about the topic in hand.’’



�



� �
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Brown Edmondson

(closed)

(Higher Order) (Lower Order)

–‘‘Another useful distinction can be made between ‘higher order’ questions and
‘lower order’ questions. Higher order questions involve reasoning, analysis and
evaluation, wheres lower order questions and concerned with simple recall or
comprehension.’’

–Choris Kyriacon



111

(Types of Questions)

(Open) (Closed)

(Factual) (Alternative)(Broadening) (Justifying) (Hypothetical)
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By a conscious process of good questioning, an intelligent teacher can lead his

educational traveller through unfamiliar regions to a desired destination. The right

question is the Psychological basic of all learning. It is certainly the best means of

stimulating thought. A teacher's skill can be measured by the way he handles the most

important pedagogical instrument.

[instruction of Indian Secondary Schools–Ed. E.A. MACNEE]

In looking at the skills underling effective questioning, four key aspects stand out:

1. Quality

2. Targetting

3. Interacting

4. Feedback

1. Quality : Quality of the question itself in terms of clarity and appropriate for
meeting its intended function, is clearly of importance.
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2. Targetting : The targetting question refers to the way in which teacher select
pupils to answer.

3. Interesting : It refers to the technique used by teachers to ask questions and
to respond to pupils.

4. Feedback : The role of feedback concerns the effect on pupils of the teacher's
use of questions.

[Effective Teaching in Schools :CHIRS KYRIACOW]

(Quality)

(Targetting)

(Interactions)

(Feed back)
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SMART SMART

Specific, Measurable, Attainable, Result Oriented and Relevant,
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Time Bound.

Specific

Measurable

Attainable

Result Oriented and Relevant

Time Bound
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‘Think-Pair-Share’

�

�

�

� ‘Worksheet Education’
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Edger Dale-

‘‘Chart is a visual symbol, summarizing, comparing, contrasting or per-

forming other helpful services in explaining subject matter.’’ 

(Table Chart) : 

(Branching Chart) :

(Flow Chart) :

(Pictorial Chart) :
(Symbolic) 

(Pie Chart) : 
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(Three dimentional)

(Scaled Model) :
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(Simplified Model) :

(Working Model) :

(Cross-sectional Model) :

(Mock-ups) :
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(LAN)
(WLAN) 
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CALL

�
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(WALL)
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(Learning without burden)
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(Shift)

� Understanding the learner needs to be given priority. The Learner is seen as

an active participant rather than a passive lisntener in the process of learning

and his/her capabilities and potentials are seen not as fixed but as dynamic

and capable of being development though direct self experiences.

� View knowledge not as an external reality embeded in textbooks, but as Con-

structed in the shared context of teaching learning and personal experi-

ences.

� View learning as a search for meaning out of personal experience and knowl-

edge generation as a continuously evolving process of reflecting learning.
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�

There is a vast range of resources and materials available for use

in the classroom, including video tapes, slides, overhead projector transparencies,
worksheets and work cards, computer packages and simulation materials. Perhaps the

golden rule concerning their use is always to check their quality and appropriateness
for the lesson.
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 Wordsworth ‘‘Peotry is the

Spontaneous overflow of powerful feeling’’ 



149

I5
/D

/ 
N

et
aj

i_
20

17
/B

.E
d.

 O
D

L
 M

et
ho

do
lo

gy
 B

en
ga

l/B
.E

d.
 B

en
ga

li 
U

ni
t 

3
Is

t P
ro

of
   

SP
W

  1
49

   
   

   
  2

8.
07

.2
00

7



150

teaching aids
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� Lesson Plan
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� Collection Book

�

�
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style

�

�

� Study Habit Study Skill
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teaching aids



158

Text Book 

Non-detailed Study

Non-detailed Study
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� Lesson plan

�
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Points 

Point 

Point 
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Points 

+ + +

H. Sweet ‘Grammar is the Practi-

cal analysis of a language, its anatomy’. 
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Style 
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� (Time-Table) 

(Curriculum)

(Curriculum) 

O. Jesperson “No-

body should study the grammar until he knows the language.”  
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(Text book) 

(Lesson plan) 
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Texual Grammar

(Inductive method) (Inductive logic) 
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(Deductive method) 

 + = + = 
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(From Particular to general) (From general to Particular)

(Grammar follows language) (Language follows grammar)

D.C. Wren “Teach grammar

inductively and apply it deductively.” 
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(Learning to know)

(Learning to do)

(Learning to live together)

(Learning to be)

(Being to transform one self & society)

Top Down Strategy

Bottom up Strategy 
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H. Sweet ‘‘Grammar is the practical analysis of a language, its

anatomy.’’ 
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W.H. Hudson–An Introduction to the Study of Literature. George G. Harrap &

Co. LTD. London, 1961.
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www.edbgov.wk, Chapter 3–Remedial Teaching Strategy
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%

Oakland T 2005, ‘A 21SP century model for identifying for sifted and talented programs,

in light of conditions: an emphasis on race and ethinicity.’ Gifted Child Today, Vol. 28, no. 4,

pp. 56-58 (www.slideshare.net)
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�
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� (Individualised Education Programme–I.E.P.)
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� (Peer Support Programme)

�

�

�

� (Reward Schemes)

�
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� (Handling Pupil's Behaviour Problems)
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� (performer)

� (action)
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� (content)

� (conditions)

� (criteria for judgement)
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(Formative Evaluation)

(Summative Evaluation)
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(Participation)

(Questioniar and Experimentation)

(Interpretation and Application)

(Empathy and Cooperation)

(Aesthetic and Creative Expression)
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(Summative Evaluation)

N. E. Groulued ‘‘Summative
Evaluation typically comes at the end of a course (or unit) of instruction. It is
designed to determine the extend to which the instructional objectives have been
achieved and is used primarily for assigning course grades or certifying pupil mas-
tery of the intended learning outcomes.’’

�

�

�

�

�

�

�

� (open ended)
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(Differences between formative and Summative

Evaluation)

(Diagonstic Evaluation)
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(Durrel Analysis of Readings Difficulty) 
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(Achievement tests are those which measure the effect of

some controlled training programme on an individual for an specific span of time)
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(Standardised achievement test)

(Achievement Test)

Standardised Test Teacher Made Test

General Achievement test Diagonostic Test

Test Battery Specialised

Essay type Short answer objective

type Very short

answer type

(General Achieve-

ment tests are those which express the achievement of pupil in any area by a single

scone) 
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(Promotion) (Classification) 

(Vocational Guidance) 

(Remedial Teaching) 
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�

�

�

� WISCIII,

WAIS-R, WPPSI-R

�

� Varbal scales

� FE-Verbal

Comprehension Factor

� DAS-Verbal Ability

� Performance

Skills

� FE, Non
Verbal
Reasoning\Visualization
Factor

� DAS-Non-verbal Ability

�

(KABC) Non-verbal
scale

� Verbal Scales

�

(TOLD-2) Listening
Composite

� Peabody Picture Vo-
cabulary Test-Raised

� Verbal Scales
� TOLD-2–Spealing

Composite
� Revised-
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Rests of Cognitive ability
(WJR-COG). Oral Language
Cluster

� Picture Comple-
tion, Picture Arrangement,
Object Assembly

� FE
Absurdities

� Drawing Test
� Kinetic Family Drawing

� Individual
Achievement Test: Reading
Composite

� Revised-
Tests of Achievements

� Test ofEducational
Achievement Reading
subtests

� WIAT : Spelling
� K-TEA: Spelling
� Dictated Spelling Tasks
� WIAT : Written

Expresswion
� Test of Written Language–2

(TOWL 2)
� Classroom Writing Samples
� WIAT – Writing Composite
� Test of Early Written

Language (TEWL)
� WJ-R, Achievement:

Written Language Subtests.
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�

�

�

�

WISC III, WAIS-R, WPPSI-R, verbal scales, performance skills,

Picture completion, Picture Arrangement, object Assembly, Individual

Achievement Test-Reading Composite.

FE. Verbal Comprehension Factor, FE. Non-

verbal Reasoning/Visualization Factor

Non-verbal Scale, Test of Educa-

tional Achievement-Reading subtests.
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